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Purpose

Glennie Heights State School is committed to providing a safe, respectful and disciplined learning
environment for students and staff, whare students have opportunities to engage in quality leaming
experiences and acquire values supportive of their lifeleng wellbeing.

Glennie Heights State School's Student Code of Conduct is designed to facilitate high standards of
behaviour o that the learning and teaching in our schoaol can be effective and students can
participate positively within our school community.
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Whole School Approach to Discipline

All areas of Glennie Heights State School are learning and teaching envirenments. We consider
behavicur management o be an opportunity for valuable social leaming as well as a means of

maximising the success of academic education programs,

Our Student Code of Conduct outlines our s
problem bahaviour and responding i una
shared expectations for student behaviou
Schoal to create and maintain a positive
ALL school community members have ol
role in the educational process,
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standards of responsible behaviour:

Our school rules have been agreed u
rules ambed the core values of the ¥
significantly supported by all members of the sch

L]
L]
L 1

Be safe

Ee responsible

Be raspactful

ou Can Do |

ystem for facilitating positive behaviours, preventing
cceplable behaviours. Through our Code of Conduct,
rare plain to everyane, assisting Glennie Heights State
and productive leaming and teaching environment: where
&ar and consistent expectations and understandings of their

owing school rules to teach and promote our high

pon and endorsed by all staff and our school PEC. Our schoal

t Program adopted by the school in 2004, which iz
aal community and proving to be highly sucoessful in
assisting students to develop self-regulatory behaviours from Prep to Year 6,

Wail your fum

TOILETS ONLINE Bus
SHELTER/BIKE
RACKS
Lise equipmaent Walk Fanicipaka Faep to lek = Respact Dont shane *  Liga g bike
appropriatety 5 slill in sheal Rails am for privacy af things tha anly
Keep hands, feet Ertar and approsgd hands otheds maght offend " Walk bk
= and objects o exit rogm in gaEMEE Walk one step | = Respect atfers inside sehool
yaursalf an proarky Wear shoas at & ime Tacility usa Don't distract grounds
manner and socks al Cairy items and cihars *  Wal ingide tha
all times Keep passage cleaniines gabe wlil bus
g Be sun saks; ways clear af B sbaps and you
wWear & all tirrwes are direched
H biroga by staff 1o
Euririrreed hat anbar bus
Ask pamizsion Ba prapared Baa Mave ' Lse foilots Only go to ¢ Hawe your
i kaave the Complate probilem peacefully in during websiba you name marked
chagsroom sab lagks Eabver single file break have baen an the bus mofl
| Ba oniima Take an Return wetsara asked 1o ®  Ledve schonl
8 Ba i the right active rale in equipmaant apecial Repart prampty 4
E place al the right class ti tifrie i anything
g tiFe acthibies ApDrapeiate provided inappropriate
Fallow Keap wark place at the Don't play .
& instructicns spacs bidy aparts ball games when
H siraight sway Ba honest you're not
alhowed to
Respact olvans’ RaigE your Play fairky — Walk guially = ‘Wash Dan't talk o o Wait your burn
parsenal space hand o take turrs, and ardarly so hands and slrangers *  Keep your
BNl pioperty speak irrwibe ohosrs that pthers are | «  Depose of Eeep your bedongings
Carne for Fespact b jisim i and il disturbpg hand passwonds nearhy
éguipment pthiars” righ Talicra rules toreeals sale ®  Hawe your bus
Clean up afer i laam Care for ihe propely Dot shane PASS OF Manay
E yoursed Talk in furns envirpremsant " Walk perganal ready
Ligs polte Ba a good informatkan
E larguags listenes




Consideration of Individual Circumstances
When applying conseqguences, the individual circumstances and actions of the student and the needs
and rights of schoal community members are considerad at all times.

Glennie Helghts State School considers the individual circumstances of students whean applying
support and consequences by:
= promoting an envirgnment which is responsive to the diverse needs of its studenis;
+ eslablishing procedures for applying fair, equitable and non-violent consequences far
infringement of the code ranging from the least intrusive sanctions to the most stringent;
= recognising and taking into account students' age, gender, disability, cultural background,
socioeconomic situation and their emotional state;
= recognising the rights of all students to:
o Express opinions in an appropriale manner and at the appropriate time
o work and leam in a safe environment regardiess of their age, gender, disability,
cultural background or socic-economic situation, and
o receive adjusiments appropriate to their learning andfor impairment needs.

Differentiated and Explicit Teaching
Glennie Heights State School is a8 disciplined school environment that provides
differantiated teaching o respand io tha learning needs of all students. This involves
teaching expecied behaviours and providing opporiunities for sludants o practise
these behaviours. Teachers reinforce expected behavicurs, provide feedback and
camection through the school's Green-Yellow-Red card system, and opportunities
for practise.

Teachers at Glennie Heights State School vary what students are taught, how they
are taught and how students can demonsirate what they know as parl of this
diffarentiated approach to behaviour. These decisions about differantiation are made
in response (o data and day-to-day monitoring that indicates the behavioural learning
needs of studants. This enables our teachers to purposefully plan a variety of ways
to engage students; assist them to achieve the expected leamning, and o
demanstrate their learning.

There are three main layers to differentiation, as ilustrated in the diagram balow,
This medel is the same used for academic and pedagogical differentiation.

These three layers map directly to Glennie Heights State Schools multi-tened
systems of support.

At tier 1, all students receive support for their academic and behavioural
development This involves: teaching behaviours in the satting thay will be used;
baing consisfent with addressing challenging behawviour, while taking development
norms and individual circumstances into consideration; and providing refresher
lessons and targeted recognition of behaviours through the school's card system.

At tier 2, targeted instruction and support for some students (10-15%) are more
intensive and utilise a range of schocl-based staff. Tier 2 supports are pravided ta
small groups of students with similar needs, offering more time andfor detailed
instruction of the school's You Can Do It program. If the school data indicates that
maore than 10-15% of students requine targeted Tier 2 supparis, then a review of Tier
1% required to address implementation and instruction.




At Tier 3, an individualised program is provided to a few students (2-5%) who require
the most intensive support a school can provide, This program is delivered to very
small groups or on a one-on-one basis. Tier 3 programs strive to identify the
underlying reason for a student's behaviour and should include: sirategies to prevent
problem behaviour, recognition of acceptable substitute bahaviour, reinforcing the
student’s use of accaplable substitute behaviour; and minimise the student's desired
autcomes from unacceptable behaviour. Tier 3 programs axist along a confinuum
and many students will benefit from brief, targeted intervention. If school data
indicates that more than 2-5% of the student population requires Tier 3 programs, a
review of Tier 1 and 2 supports is recommended.

Focused Teaching

When applying consequences, the individual circumstances and actions of the student and the needs
and rights of schoal community members are considered at all fimes,

Glennie Heights State School considers the individual circumstances of students when applying
support and consequences by
« promoting an envirenment which is responsive to the diverse needs of its students;
establishing procedures for applying fair, equitable and non-viclent consequences for
infringemant of the code ranging from the least intrusive sanctions to the most siringent;
= recognising and taking into account students’ age, gender, disability, cultural background,
sociceconomic situation and their emotional state;
+ recognising the rights of all students to
o @eXpiess opinions in an appropriate manner and at the appropriate time
o work and learn in a safe environment regardless of their age, gender, disability,
cultural background or secio-economic situation, and
o recenve adjustmants appropriate (o their learning and/or impairment needs.

At Glennie Heights State School, communication of our key messages about behaviour is backed up
through reinforcemant, which provides students with feedback for engaging in expected school
behaviour, A formal recognition and monitoring system has been developed. This reinforcement
system is designed to increase the quantity and quality of positive interactions between students and
staff. All staff members are trained to give consistent and appropriate acknowledgement and rewards.

Each classroom has an agread positive reward system that is student affirmed and aligned with cur
‘keys to success’. The You Can Do It keys are organisalion, persistence, emational resilience, getting
atani and confidancs,

Glennie Heights State School ‘Card" System
Staff members hand out cards in the playground and classroom that assist students in becoming
independent judges of their behaviour. The cards are:
» Green — Good Work (awarded to any student at any time for positively displaying one of our
‘keys 1o success’; green cards coniribute to blue cards (ie 5 green = 1 blue)
= Yellow = Warning {given to any student who breaches the code of behaviour in a mincr way
and needs a reminder to stay on track)
+ Red- Time Qut (given for persistent inappropriate behaviour or single incidents; 10 minutes
sitting out of the playground and than re entry)
Staff record names and reasons for cards, These are reviewed by the Principal weakly.

Glennle Helghts State School Assembly Certificates

A student from each class is chosen to receive a weekly certificate in the following areas:

1. You Can Da It (organisation, persistence, emational resiience, getting along and confidence).
2, Academic

3 Music
4, PE
&5 LOTE

The successful students hawe their photo and names published in our newslketter.




Re-directing low-evel and infrequent problem behaviour

When a student axhibits low-level and infrequent problem behaviour, the first response of school staff
mambers is to remind the student of expected school behaviour, then ask them to change their
behaviour sa that it aligns with our school's expectations.

Our preferred way of re-directing low-level problem behaviour is to ask them to think of how they
might be able to act more safely, more respectfully or mare responsibly. This encourages students o
reflect on their own behaviour, evaluate it against expected schoal behaviour, and plan how their
behaviour could be modified so as to align with the expectations of our school community.

Intensive Teaching
Each year a small number of students at Glennie Heights State Schoal are identified through our data
as needing a lithe bit extra in the way of targeted behavioural support. In most cases the problem
behaviours of these students may not be immediately regarded as severe, but the frequency of their
behaviours may put these students’ learning and social success at risk if not addressed in a tmety
manner. These students are provided with:
{a} Precorrection sirategies to reamind them explicitly what we are expect to see in their behaviours;
(b} A nsk assessment, behavioural plan, behaviour tracking sheet and weekly confracts so that
specific goals targeting the behaviours are clearly understood and feedback is then provided. All staff
work on “catching” the student demonstrating positive behaviours so that reinfarcement oocurs of
positives throughout each day for a period of three to four weeks, Parents are natified at this level,

Students entered into special programs attend their normal scheduled classes and activibes with
appropriate adjustments if required. However they have increased daily opportunities to receive
positive contact with adults, additional support from all staff and increased opportunities ta raceive
positive reinforcement, Where required, adjustments are made through academic support, adult
mentoring or intensive social skills training.

The YCDI Program is coordinated by a school-based team with active administrator support and staff
invelvemnent. All staff members are provided with continuous professional development consisting of
an overview of the program, the referral and response process, and the reporting responsibdities of
staff and of the students being supported.

Students whose behavicur does nat improve after participation in the YCDI Program, or whose
previous behaviour indicates a need for specialised intervention, are provided with intensive
behaviour support.

Intensive behaviour support: Behaviour Support Team

Glennie Heights State School is commitied to educating all students, including those with the highest
behavioural support needs. We recognise that sfudents with highly complex and challenging
behaviours need comprehensive systems of support.  All siaff (being a small school) works as the
Suppart Tean:

= Al work with other staff members to develop appropriate behavicur support strategies

= maonitor the impact of support for individual students through continuous data collection

+ Make adjustment as required for the student, and

» Work with the School Behaviour Leadership Team to achieve continuity and consistency,

The intensive support provided by our whole team has a simple and quick referral systermn in place.
Referrals are made through the CneSchool student incident record pages. Following referral, a team
member contacts parents and any relevant staff members, as necessary, to form a support team and
begin the assessment and support process. In some cases the support team also includes
individuals from other agencies already working with the student and their family, a representative
from the school's administration and district-based behavioural support staff where possible,




Disciplinary Consequences

Glennie Heights State School makes systematic afforts to prevent problem student behaviour by
teaching and reinforcing expectad behaviours on an ongaing basis. When unacceptable behaviour
occurs, students experience predictable consequencas. Our school seeks to ensure that responses 10
unacceptable behaviour are consistent and proportionate to the nature of the behaviour. A YCDI
raferral form (Appendix 4) is used to record all minor and major problem behaviour. Problem
behaviours can lead to Time Out, You Can Do It Sessions, Inschool Suspensions, School
Suspensions and ultimately Exclusion, The recording of three minor behaviours constitutes a magor
behaviour,

Minor and major bahaviours
When respending to problem behaviour the staff member first determines if the problem behaviour is
major or minar, with the following agreed understanding:

» Minor problem behaviour is handled by staff members at the time it happens

* Major problem behaviour is referred directly to the school Administration team

Minor behaviours are those that:
# are minor breeches of the school rules
do not seriously harm others or cause you to suspect that the student may be harmed
do not violate the rights of others in any other sericus way
are not part of a pattern of problem behaviours
do not require involvement of specialist support staff or Administration.

-

Mimor problem behaviours may resull in the following consequences:
= aYellow Card
¢+ aRed Card
» aminor consequence flogically connected to the problem behaviour, such as complete
removal from an activity or event for a specified period of time, partial removal (time away),
individual meeting with the student, apalogy, restitution or detention for work completion
» are-direction procedure. The staff member takes the student aside and:
1. names the behaviour that student is displaying,
2. asks student to name expected schoal behawviour,
3. states and explains expected school behaviour if necessary
4. gives positive verbal acknowledgement for expected school behaviour.

Major behaviours ang those that:
» significantly violate tha rights of others
» put others / self at risk of harm
» require the involvement of school Administration.

Major behaviours result in an immediate referral to Administration because of their seriousness.
When major prablem behaviour occurs, staff members calmly state the major problem behaviour and
remind the student of expected schoel behaviour. The staff member then fills out the "Red Slip”
referral form (see appendices) and escorts the student to Administration.




The following table outlines examples of magor and minor problem behaviours:

Area Mince Major
Merrsrren #  Running on conchebs 6 afaund buldings
angurd school «  Running in stainseds
" Mull.lﬂﬂ"lghh i sghopl grounds
Play ¢ Incormect use of equipment = Thiowing chiects
= Mal playing school approved games +  Paossession of weapans
s Playing in toilets R
Physical contact | «  Minor physical contact (eg: pushing and shoving) #  Serous physical agpgression
: - - Fighting
= Cormect Attire s Mol weanng & hat in playground
s Mol wearning shoes culsice
i Other = Accidentaluninientional spitling »  Possagsion or salling of drugs
= Irtertional sptiing
Class tasks " E:llnmﬂming sef tasks that are &1 an appropeiate
|« Refusing to work
Bamgmiharght | « Mot being punchual ieg; latoness afer breaks) = Leaving class without permissan (oul of sighl)
place & Mot in the night place at {ha right tme. = Leaving schood withoul permissicon
Fallow *  Low intensity failure fo respond 1o adult request
irsiructicns *  Mon compliance
L] LiInco-aparative Bahaviaur
Atoept »  Minor dahoneshy = Magor dishonasty
- outcomas for
= behaviour
E- Rubibish . Littaring
3 Mobile Phone #  Mobilke phone swiiched on in any part of the schoal | »  Usa of a mobile phare in any part of iha school
3 at any tme withoul suthonaation fartilban pamission for vodcemail, smail, text messaging or flming
Trom an sulhorised sial membear) purpaEes withoul autharsation
Language = Inapproprials language (wattenfverbal) = Ofengive langusge
= Caling out *  Agoresshe language
- Prar attgudas ® ‘\erbal abuse / directed profanity
> = Disrespectiul tane
g Propary % Petty thaft *  Sigaling / majcr theft
= Lack of care for the environmani = Willul propedty damage
2 *  ‘andalism
E Cihers = Med playing fairky «  Major bullying | harassmen
- *  Mines disruption o class *  Major disnuption 1o class
E +  Mincs defiance «  Blatant digrespect
W Mincr hl.ihrirri.rhmnt ® Major defiance




Relate problem behaviours to expected school behaviours
When responding to problem behaviours, staff members ensura that students understand the
relationship of the problem behaviour to axpected school behaviour. One method that staff members
might use to achieve this is to have studenis:

« articulate the relevant expected school behaviour

o explain how their behaviour differs from expected school behaviour,

» describe the likely consequences if the problem behaviour continues, and

» identify what they will do to change their behaviour in line with expected scheol

behawiour,

Should a problem behaviour be repeated, the staff member may not repeat the
discussion/explanation process but simply remind the student of the consequences of their problem
behaviour,

Ensuring consistent responsas to problem behaviour

At Glennie Heights State School, staff members authorised to issue consequences for problem
behaviour are pravided with appropriate professional developmant andior training. Through training
activities, we work to ensure consistent responses 1o problem behaviour occurs across the school,

Students also receive training about how to respand when other students display problem behaviour,
and the courteous way to respond when a staff member re-directs their bahaviour or consequences
are applied for problem behaviour,

School Policies

Glennie Haights State School has tailored school discipline policies designed to ensure students, staff
and visitars work cooperatively to create and maintain a supportive and safe leaming environment.
Please ensure that you familiarise yourself with the responsibilities for students, staff and visitors
putlined in the following policies:

Termporary removal of student property

Use of mobile phones and other devices by students
Preventing and responding to bullying

Appropriate use of social media

Temporary removal of student property
The remaoval of any property in a student's possession may be necessary to promote the caning, safe
and supportive learning environment of the school, to maintain and foster mutual respect betwean all

state school staff and students. The Temporary removal of student property by school staff procedurea
outlines the processes, conditions and responsibilities for state school principals and school staff

when ternporanly removing studant propary.

In determining what consfitutes a reasonable time to retain student property, the Principal or state
school staff will consider:
o the condition, nature or value of the property
« the circumstances in which the property was removed
» the safety of the student from whom the propery was remaved, ather students or
stafl members
« good management, administration and control of tha school,

The Principal or state schoal staff determine when the temporarily removed student property can be
returned, unlass the property has been handed to the Queensiand Police Service.
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The following items are explicitly prohibited at Glennie Heights State Schoal and will be removed If
found in a student's possession;

ilegal items or weapons (&.g. guns, knives®, throwing stars, brass knucklas, chains)
imitation guns or weapons

potentially dangerous items (g.g. blades, rope)

drugs®* (including tobacco)

alcohol

personal lechnology devices [see policy belaw)

aerosol decdorants or cans {including spray paini)

explosives (e.g, fireworks, flares, sparklers)

flammable sclids or kquids {e.g. fire starters, mothballs, lghters)

poisons (e.g. weed killer, insecticides)

inappropriate or offensive matenal (e.g. racist [terature, pormography, extremist
propaganda),

[ ]

* No knives of any type are allowed at schoal, including flick knives, ballistic knives, sheath knives,
push daggers, trench knives, butterfly knives, star knives, butter knives, fruil knives or craft knivas, or
any item that can be used as a weapon, for example a chisel. Knives needed for school activities will
be provided by the school, and the use of them will be superdised by school staff. In circumstancas
where students are required io have their cwn knives or sharp iools for particular subjects or
vocational courses, the school will provide information about the procedures for carrying and storing
these items at school.

** The administration of medications to students by school staff is only considered when a prescribing
health praciiioner has determined that it 5 necessary or whan thera is no other alternative in relation

ta the treatment of a specific health need, Schools require medical authorisation to administer any
medication to students (including over-the-counter medications such as paracetamal or alternative
medicinas).

Responsibiliies

State school staff at Glennie Helghts State School:

s donol require the student's consent to search schoal property such as lockers, desks or
laptops that are supplied to the student through the school;

= may seize a student's bag where there i3 suspicion that the student has a dangerous item (for
example, a knife) in their school bag, prior to seeking consent to search from a parent or
calling the police;

» consent from the student or parent is required to examing ar otherwise deal with the
temporarily removed student property. For example, staff who temporarnily remave a mobile
phone from a student are not authorised to unlock the phona or to read, copy or delete
messages stored on the phone;

= there may, however, be emergency circumstances where It is necessary to search a student's
property withoul the student's consent or the consent of the student’s parents (e.g. o access
an EpiPen for an anaphylactic emergency’);

« consent from the student or parent is required to search the person of a student (e.g. pockets

or shoes), If consent is not provided and a search is considered necessary. the police and the
student's parents should ba called to make such a determination,

Parents of students at Glennie Heights State Schoal
» ansure your children do not bring property onto schools grounds or other settings used by the
school {e.g. camp, sporting venuwes) that:

o is prohibited according to the Glennie Heights State School Student Code of Conduct
o Isilegal
o puts the safety or wellbeing of others at risk
o does not preserve a caring, safe, supportive or productive learming environment
o does net maintain and foster mutual respect;

"



= collect temporarily removed student property as soan as possible after they have been
notified by the Principal or state school staff that the propery is available for callection.

Students of Glennie Heights State School
= do not bring properly cnio school grounds or other settings used by the school (e.g. camp,
sporting venues) that
o is prohibited according to the Glannie Heights State School Code of Conduct
o s ikegal
o puts the safety or wellbeing of others at nsk
o does not preserve a caring, safe, supportive or productive [@arming anvirenmant
o does not maintain and foster mutual respect;
= collect their property as soon as possibla when advised by the Principal or state school staff it
is available for collection.

Use of mobile phones and other devices by students
This policy reflects the importance the school places on students displaying courtesy, consideration
and raspect for athers whanaver they are using personal technology devices.

Certain Personal Technology Devices Banned From School

Students must not bring personal technology devices such as mobile telephones, digital music
devices, cameras, digital video cameras or persconal gaming devices to school. If such devices are
browght to school, they must be handed in at the school office wpoen arrival and collected after 3pm.
This is overruled if a specific class program using such technology has been nagatiated with parents
{as there is a risk of damage or theft). Such devices brought o school outside these parameters will
be confiscated by school staff and may be collected at the end af the day from the school office.
Breaches of this prohibition may resull in discipline,

Confiscation

Permitted personal technology devices used contrary to this palicy on school premises will be
confiscated by school staff as per the Temporary Removal of Student Property policy (above). They
will ba made available for collection fram the school office at the end of the schoal day unlass
reguired to be kept for purpases of disciplinary investigation, when it will only be returned in the
presence of a parent.

Devices potentially containing evidence of criminal offences may be reported to the pelice, In such
cases police may take possession of such devices for investigation purposes and students and
parents will be advised to contact Queensland Police Service (QPS) directly.

Students who have a personal technology device confiscated more than once will not be parmitted to
have a personal technology device at school for at least one month, or longer if deemed necessary by

thie Principal,




Personal Technology Device Etiquette

Bringing personal technology devices to school is not encouraged by the school bacause of the
potential for theft and general distraction and/er disruption associated with them, However, if they are
brought to school for specific learning purposes as defined above, they must be turned off and out of
sight during parade or non-related classroom lessons. Personal technology devicas may also be
used at special imes and this will be communicated to all students when such special occasions
arise.

Recording voice and Images

Every member of the school community should feel confident about participating fully and frankly in all
aspects of school life without concern that their personal privacy is being invaded by them being
recorded without their knowledge or consent,

Wa uphold the value of trust and the right to privacy at Glennie Heights State School. Students who
use personal technology devices to recard inappropriate behaviours or incidents (such as vandalism,
fighting. bullying, staged fighting or pranks etc) for the purpose of dissemination amang the student
body or outside the schoel, by any means (including distribution by phone or internet posting) builds a
culture of distrust and disharmany.

Students must not record images anywhere that recording would not reasonably be considered
appropriate (@.g. in change rooms, toilets or any ather place where a reasonable person would expect
to ba afforded privacy). Recording of events in class is not permitted unless exprass consent is
provided by the class teacher for set tasks within the unit of work being studied with consent obtained
in writing for such aspects, (as per preparation of school magazine, school history DVD or other such
special events related to planned learning outcomes).

A student at school who uses a personal technology device to record private conversations, ordinary
school activities (apart from social functions like graduation ceremonias) or violent, llegal or
embarrassing matiers capable of bringing the schoal into public disrepute is considered to be in
breach of this policy.

Even where consent is obtained for such recording, the school will not tolerate images or sound
captured by personal technology devices on the school premises or elsewhere being disseminated to
athers, if it is done for the purpose of causing embarrassment to individuals or the school, for the
purpose of bullying or harassment, including racial and sexual harassment, or where without such
intent a reasonable person would conclude that such cufcomes may have or will occur.

Students invalved in:

« recording; andfor
= disseminating material (through text messaging, display, internet uploading etc); andfor,
knowingly being a subject of a recording
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are in breach of this policy may be subject to discipline (including suspension and recommendation
for exclusion).

Students should note that the recording or dissemination of images that are considered indecent
isuch as nudity or sexual acts invalving children) is against the law and if detected by the school will
result in a referral to QPS.

Text communication

The sending of text or other messages that contain obscene language andior threats of viclance may
armaunt to bullying and or harassment or even stalking, and will subject the sender o discipline and
possible referral to QPS. Students receiving such text messages at scheol should ensure they keep
the message as evidence and bring the matter to the attention of the schoacl office.

Assumption of cheating

Personal technology devices may not be taken into or used by studants at &xams or during class
gssessment unless expressly parmitted by staff. Staff will assume students in possession of such
devices during exams or assessments are cheating. Disciplinary action will be taken against any
student who is caught using a personal technology device to cheat during exams or assessments.

Recording Private Conversations and the Invasion of Privacy Act 1971

It is important that all members of the school community understand that under the invasion of
Privacy Act 1971, 'a person is guilty of an offence against this Act if the person uses a lislening device
ta swvarhear, recard, moniter or Bsten to a private conversation”. Itis also an offence under the Act for
a person who has overheard, recorded, monitored or listened to a convarsation to which s/he is not a
party to publish or communicate the substance or meaning of the conversation to others.

Students need o understand that some conversations are private and therefore to overhear, record,
manitar or listen to such private conversations may be in breach of this Act, unless consent to the

recording is appropriately oblained.

Special Circumstances Arrangement

Students who require the use of a personal technology device in circumstances that would
contravena this policy (for example to assist with 8 medical condition or other disability or for a special
project) should negotiate a spacial circumstancas arrangement with the Principal.




Preventing and responding to bullying (including cyberbullying)
EH[EH-

1. Glennie Heights State School strives to create positive, predictable envirenments for all
students at all imes of the day. The disciplined and teaching environment that we are
creating is essential to:

« achieving overall school improvement, including the effectiveness and efficiency of
our student support procedures

# raising achievement and attendanca

* promoting equality and diversity and

= @nsuring the safety and well-being of all members of the schoal community.

2. There is no place for bullying in Glennie Heights State School Research indicates that bath
those being bullied and those who bully are at risk for behavioural, emotional and academic
problems. These outcomes are in direct confradiction to our school community's goals and
efforts for supporting all students.

3. Bullying behaviours that will not be tolerated at Glennie Heights State School, include name-
calling, taunting, mocking, making offensive comments, kicking. hitting, pushing, taking
belongings, inappropriate text messaging, sending offensive or degrading images by phone ar
internet, producing offensive graffiti. gossiping, excluding people from groups, and spreading
hurfiel and wntruthful remours,

4, Bullying may be related to:

= race, religion or culture
disability
appearance or health conditions
sexual orientation
sexist or sexual language
young carers or children in care.

5. Al Glennie Heights State School there is broad agreement among students, staff and parents
thal bullying is an observable and measurable behavicur. When considering whether or not
bullying has occurred, we will therefore avoid speculation on the intent of the behaviour, the
power of individuals involved, or the frequency of its occcurrence. Whether bullying behaviour
is observed between students of aqual or unaqual power, whether it obcurs once of several
times, and whether or not the persons involved cite intimidation, revenge, or self-defence as a
miodive, the behaviour will be respanded to in similar fashion, that is, as categorically
unacceptable n the school community.

Rationale

6. Research indicates that many problem behaviours are peer-maintained. That is, peers react
to bullying in ways that may increase the likelihood of it occurring again in the future.
Reactions include joining in, laughing, or simply standing and watching, rather than
intervening to help the persen baing bullied. Whilst our school would never encourage
students to place themselves at risk, our anti-bullying procedures involve teaching the entire
school a set of safle and effective response to all problem behaviour, including bullying, in
such a way that those who bully are not socially reinforced for demonstrating it.

7. The anti-bullying procedures at Glennie Heights State School are an addition o our already
research-validated schoolwide positive behaviour support processes adopted within the
framework of the YCDI program embedded within the culture and eurriculum of the school,
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This means that all students are being explicitly taught the expecied school behaviours and
receiving high lavels of social acknowledgement for doing so. Adding lessons on bullying and
how o prevent and respond ta it is a subsat of procedures that our students are already
accustomed to.

Pravention

8.

10,

11.

12.

13

Atternpting to address specific problem behaviours will not be successful if the general level
of disruptive behaviour in all areas of our school is not kept to a low level, Therefore, our
schoclwide universal behaviour support practices will be maintained at all imes. This will
ensure that
» Qur universal behaviour support processes will always remain the primary strategy
for preventing problem behaviour, including preventing the subset of bullying
behaviour
s Al students know the 3 school rules and have been taught the expected behaviours
gitached to each rule in all areas of the schoal
« Al students have been or are being taught the specific routines in the nonclassroom
areas, from exiting the classroom, conducting themsalves in accordance with the
school expectations in the playground and other areas, to re-entering their
classrooms
» Al students are receiving high levels of positive reinforcemant for demonstrating
expected behaviours, including those associated with following our routines, from all
staff in the non-classroom areas of the school
= A high level of quality active supervision is a permanent staff routine in the non-
classroom areas. This means thal duty siaff members are easily identifiable and are
constantly moving, scanning and positively interacting as they mave through the
designated supervision sectars of the non-classroom areas.

The student curriculum modules of the anti-bullying process consist of lessons taught by all
teachers in all classrooms to a schoolwide schedule of instruction. At all times simultangous
instruction is our goal, in order to maintain consistancy of skill acquisition across the school.

An initial introductary lesson is delvered, which teaches the 3-step process (Recognisa,
Respond, Report) to be used by all students when experiencing bullying behaviour either as a
person being bullied, the person bullying or bystander,

The intreductory lesson is followed by several shorter lessons, each of which focuses on one
of the bullying behaviours that the school has identified and defined. These lessons include
instruction on how to approach adults and also on what reactions and systemic responses
they should expect from adults.

Research indicates that a common outcome of anti-bullying programming is an improsement
in understanding of bullying but little change in the frequency or nature of actual bullying
behaviour. One of the reasons cited for this outcome is the lack of behavioural rehearsal in
the programming. The anti-bullying process at Glennie Heights State School takes care fo
combine knowledge with practice in a process of active leaming, so that students understand
by ‘doing’ as much as by ‘knowing',

Glennie Heights State School uses behavioural data for decision-making, This data is
entered into our database on a daily basis and can be recalled as summary reports at any
time. This facility allows the schoal to track the affectiveness of its anti-bullying process, to
make any necessary adjustments, and to identify specific bullying behaviours that may need
to be revisited or revised in the instructional process.
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Bullying response flowchart for teachers

First hour
Listen

Day one
Document

Day thres

JSCUSS

D JLAT

Implement

Day five

Review

Key contacts for students and parents to report bullying:
Clazs leachar

Behaviour Manaagerment Teacher (Mr Michasl Beh)

Principal Paul O'Mara

= Provide a safe, quiet space fo talk

»  Reassure the student that you will listen to them

# Let them share their exparience and feelings withoul interruption

# I you hold immediate concems for the student's safaty, let the studant know how you wal

address these. Immediate in this circumsiance is where the staff member beleves the
student is likely to expedance harm (from others or self) within the next 24 hours

Ask the student for examples they have of the alleged bullying (e.g. hand written noles or
screenshols)

White a record of your communication with the studant

Check back with the student to ensure you have the facls comect

Enter the recard in OneSchool

Motify parent's that the issue of concem is being investigated

» Gather additional information from other studants, staff or family
« Review any previous repors or records far sludents invalved

o Make gune you can answar who, what, whara, when and how

#  Clarify informafion with student and check an their wellbaing

Evaluaie the information to detarrming i bullying has occurred or if another disciplinary
mathes is at issue

Make a time o meel with the student 1o discuss next staps

Ask the student what they believe will help address the siluation

Provide the student and panent with information about sfudent suppor network

Agres fo a plan of action and timaline for the student, parend and yourself

¢ [Document the plan of action in OneSchool

Complete all achons agreed with student and parent within agreed timaframes

= Monitor the stedent and check in regulardy on their wellbeing

Seek assistance from studenl suppod network if neadad

= Meat with the student to rewiew situation

«  Discuss what has changed, improved or worsenad

» Explore other options for strengihening sludent wellbeing or safaty
«  Report back to parent

= Record outcomes in OneSchool

» Conbinue to check in with student on regular basis unlil concerns have baen mitigated
«  Record notes of follow-up mesbngs in OneSchool

¢  Refer matber bo spacialist staff within 48 houra if problems escalabe

= Look lor apponiunities b improve school wallbaing for all students

L Covemment



Appropriate use of social media
The intarnet, mobile phones and social media provide woanderful opporfunities for studants
to network and socialse online. Whike thesa technologies provide positive platforms for
sharing ideas, they also have the potential to cause pain and suffering to individuals, groups
ar évan whole communities,

It's important to remember that sometimes negative comments posted about the school
community have a greater impact than expected. This guide offers some informaticn abaut
how B use social media in relation to comments or posts about the school community,
Reputations of students, teachars, schools, principals and even parents can be parmaneantly
damaged — and in some cases, serious instancas of inappropriate onling behaviour are
dealt with by palice and the court system.

Being aware of a few simple strategies can help keep the use of social media positive and
constructive:

» Before you post something online, ask yourself if the community or individual
really need to know. I5 it relevant, positive and helpful?

s Remember that what you post online is a direct reflection of whe you are,
People will potentially form lasting epinions of you basad on what you post
online.

= Be a good role model. If things get heated online consider logging out and
taking a few moments to relax and think, Hasty, emolive responses could
inftame situations unnecessarnly.

» Be mindful when commenting, try to keep general and avoid posting
anything that could identify individuals.

= A few years ago parents may have discussed concemns or issues with their
friends at the school gate. Today with the use of social media, online
discussions between you and your closa friends can very quickly be shared
with a much wider audience, potentially far larger than intended.

« Taking a few moments to think about the content you are about to post could
save upsel, embarrassment, and possible lagal action.

» As a parent you have a role in supervising and regulating your child's online
aclivities at home and its impact on the reputation and privacy of olhers,
Parents are their child's first teachers — so thay will learn online bahaviours
from you.

Is it appropriate to comment or post about schools, staff or students?

Parental and community feedback is important for schools and the department, If you have
a compliment, complaint or enguiry about an issue at school, the best approach 15 10 speak
directly to the school about the matter, rather than discussing itin a public forum.

While many schools use social media to update parents of school notices, the depariment
prefers that parents contact schools directly with a compliment, complaint or enguiry due to
privacy considerations. Imagine if your doctor, accountant or banking institution tried to
contact you to discuss important matters via Facebook.

If you have raised an issue with a school or know that another person has, consider refraining
from discussing those details on social media, particularly the names of anyone invalved.

Keep comments calm and polite, just as you would over the telephone or by email. If you
encounter negativa or derogatory content anline which involves the school, hinders a child's
leaming andior affects the school community at large, contact the school principal.

Possible civil or criminal ramifications of online commentary

A serious instance of inappropriate online behaviour may constitute a criminal offence and
become a police matter. For example, online content may substantiate the offence of 'using

Ciiraif=ail



a camiage service to menace, harass or cause offence’ (Criminal Code Act 1995 (Cth) &
474.17). School staff may contact their union or obtain parsonal legal advice if they feel that
online content seriously impacts their reputation. Defamatory online content may give rise to
litigatsan under the Defamation Act 2005 (Qid).

What about other people's privacy?

If you upload photos of your children, be mindful of who might be in the background. You
might be happy to share your child's successes with your friends and family via social media,
but some parents are not. If you are tagging or naming students, consider that other parents
may not want their child's name attached to images anling.

What if | encounter problem content?

Taking the following steps may help rescive the issue in a constructive way:

« refrain from responding

= take a screen capture or print a copy of the concering online content

= if you consider problem content to be explicit, pormographic or exploitative
of minors, you should keep a record of the URL of the page containing that
content but NOT print or share it. The URL can be provided to the school
principal, or police, as needed for escalation of sarious concams

s block the offending usaer

= rapor the content to the social media provider,
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Cyberbullying response flowchart for school staff

How to manage online incidents that impact your school
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Restrictive Practices

School staff at Glennie Heights State School need to respond to student behaviour
that presents a risk of physical harm to the student themselves or athers. It is
anticipated that most instances of risky behaviour can be de-escalated and resolved
quickly. On some rarer occasions, a student's behaviour may continue to escalate
and staff need to engage immediately with positive and proactive strategies aimad
at supporting he student o manage their emotional arousal and behaviowr,

In some wvery rare situations, where there is immediate risk of physical harm to the
student or ather people, and when afl other alternative strategies have failed to
reduce the risk, it may be necessary for staff to use restrictive praclices,

The use of restrictive practices will always be as a last resort, when there is no ather
available oplion for reducing immediate risk to the student, staff or other people.
Festrictve practces are not used for punishment or as a disciplinary measure.

The department's Restrictive practices procedure is written with consideration for

the profection of everyone's human rights, health, safety and welfare. There are six
fundamental principles:

Regard fo the human rights of those students

Safeguards stedenis, staff and others from harm

Ensures transparency and accountability

Flaces importance on communication and consultation with parents and
caraers

Maximises the opportunity for positive cutcomes, and

Aims to reduce or eliminate the use of restrictive practices.

S

Wery rarely restrictive practices will be planned and staff will employ, when necessary,
pre-arranged strategies and methods (of physical restraint’ mechanical restraint/
clinical hodding) which are based upon behaviour risk assessment or clinical health
need and are recorded in advance. The use of planned sirategies will only be where
there is foreseeable immediate risk consistent with the Restrictive practices
procedure.

Seclusion will not be used as a plannad respanse and will only be used in serious
circumstances for managing an unforeseeable siteation in an emergency. L will be
used for the shortest time possible and in a safe area that presents no additional
foreseeable risk to the student In such emergencies, a stalf mamber will observe
the student at all times and seclusion will ceasa as soon as possible,

Following the use of any resirictive practice, a focused review will help staff fo
understand how they responded to the risk in any incident that involved the use of a
rastrictive practice. Staff will consider whether there are other options for managing
a similar situation in the future. This strategy works well for reducing the use of
restrictive praclices.

Al incidents of restrictive practices will be recorded and reported in line with
deparimental procedures
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Critical Incidents

It is important that all school staff have a consistent understanding of how to
respond in emergencies involving student behaviour that seriously
endangers the student or others. This consistency ensures that appropriate
actions are taken to ensure that both students and staff are kept safe.

A critical incident is defined as an occurrence that is sudden, urgent, and
usually unexpected, or an occasion requiring immediate action (e.g. in the
community, on the road). The aim in these situations is to bring the behaviour
of the student under rapid and safe control. It is not a ime to try to punish or
discipline the student; it is a crisis management period only.

Staff should follow the documented plan for any student involved in regular
critical incidents, which should be saved and available for staff to review in
OneSchoaol.

For unexpected critical incidents, staff should use basic defusing techniques:

1. Avoid escalating the problem behaviour: Avoid shouting,
cornering the student, moving into the student's space,
touching or grabbing the student, sudden responses, sarcasm,
becoming defensive, communicating anger and frustration
through body language.

2. Maintain calmness, respect and detachment: Model the
behaviour you want studenis to adopt, stay calm and
controlled, use a serious measured tone, choose your
language carefully, avoid humiliating the studant, be matter of
fact and avoid responding emotionally.

3. Approach the student in a non-threatening manner. Move
slowly and deliberately toward the problem situation, speak
privately to the student/s where possible, speak calmly and
respectfully, minimise body language, keep a reasonable
distance, establish aye-lavel position, be brief, stay with the
agenda, acknowledge cooperation, withdraw if the situation
escalates.

4. Follow through: If the student starts displaying the appropriate
behaviour briefly acknowledge their choice and re-direct other
studenis' atlention towards their usual work/activity. If the
student continues with the problem behaviour, then remind
them of the expected school behaviour and identify
consagquences of continued unacceptable behawviour,

Debrief: Al an appropriate time when there is low risk of re-escalation, help
the student to identify the sequence of events that led to the unacceplable
behaviour, pinpoint decision moments during the sequence of events,
evaluate decisions made, and identify acceptable decision options for future
situations.




Appendices

Appendix 1

“You Can Do It’' School Wide Behaviour Support

Glennie Heights State School

Positives

Anytime!
5 Green Cards

{Playground and Classroom student displays of Organisation, Persistence, Getting Alang, Confidence,

Resilience]

1 Blue Card

e

see Table of Blue Card Awards (presented on weekly Assembly)
Weekly

Dne stusdent from each class

m

Academic Success ¥CDI Suceess  PE Success Music Sucoess LOTE Success [Year
B/7 anly)
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Termly

Participation in Term Reward (less than 3 YCDI Sessions)

L

T1 Rotational Fun Activities T2 Movie T3 Disco T4 Indigenous
Games Dlympics

Consequences

Anytime!

[warning)

Red Card (time out or visit to Principal)

Behaviour Tracking Sheet

“You Can Do It” Session (1 lunchtime]

School Community Service (as applicable)

Inschool Suspension (1-3 days)

Suspension [1-5 days; 6-20 days)

Exclusion
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Appen dix 2
GHSS Behaviour Triangle

L&D

4@' s Exclusion

= Suspension (6-20 days)

& Suspension [1-5 days)
= Possible in-school suspension

o [ndividual Behaviour Plan Implemented
*  with support of BM Support

& (RParents invited to meet with teacher and student
*  [*possible involvement of Guidance Officer)

*  Youcan do it referral and session/s
(letter home to parents/caregivers)

(**three referrals and child does not participate in Termly Reward Day)

&
4% *  Maving student to buddy class (with school work to complate)
g *  Moving student to "time away’ area [continue class work or play)

*  Moving of student desk back from group (continue class work)

#  ‘Warning invalving student identification of inappropriate behaviour +
+ identification of associated consequence

*  Warning involving student identification of inappropriate behaviour
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Appendix 3

Debriefing Report

Formal debriefing should be led by a staff member trained in the process who has not been
invelved in the event. The goals of debriefing are to:

* Reverse or minimise the negative effects of physical intervention

s«  Prevent the future use of physical intervention

« Address organisational problems and make appropriate changes

Motas on the discussion that occurs during the debriefing report are not required to be documentad,
howavar a note should be made that the debriefing has accurred for both staff and students involved
(e.g, names, date, time and cutcomes).

Debriefing should provide information on:
= Who was imvolved

What happened

Where it happened

Why it happened
What we learned

The specific questions we want to answer throwgh the debnefing process ang:

= FACTS: what do we know happened?
» FEELINGS: how do you feel about the event that happened?
PLANMING: what can/should we do next?

Questions for staff
= Whal were the first signs?
What de-escalation techniques were used?
What worked and what did no{?
What would you do differently next time?
How can physical intervention be avoided in this situation in the fulure?
What emational impact does using physical intervention have on you?
What was you emotional state at the ime of the escalation?

Guestions for student

What was it that you needed?

What upset you most?

What did we do that was helpful?

What did we do that got it that way?

What can we do batter next time?

Is there anything that you would do differently?

Would you do something differently next time?

What could we have done to make the physical intervention less invasive?

For students who have language or communication difficulties the debriefing process will
need to modified to accommaodate their specific receptive and expressive needs.
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